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ranging as could be wished. But the possibility of abuse
remains, and can become a reality, for example, when a
strong director with a weak or primarily c political' com-
mittee converts the schools of the area into multilateral
schools, a change which is superficially simply one of
organization but which has, as we have seen, quite definite
and deplorable results on the curriculum.
Further, the knowledge that authority over the very
content of education lies outside their influence must have
a disheartening and frustrating effect upon the teachers.
And, finally, one must ask whether the adminstrator,
removed from the actual business of teaching for a more
or less considerable time, and concerned inevitably with a
variety of problems far removed from the curriculum, is
really competent qua administrator to speak with authority
on the content of the education that he helps to provide.
But one of the most alarming features in contemporary
English education is the fear of freedom and of respon-
sibility on the part of many teachers. Instead of struggling
to take over new responsibilities which are properly theirs
and which are still enjoyed by many schools fortunately
placed under good local authorities, or safeguarded by good
governors, we can see every evidence of teachers actually
asking that administrators should remove from them the
privilege and the temptations of decision. It is lamentable
to find an organized body of teachers asking the State
to make it illegal for a child to transfer from primary to
secondary education before a certain age, instead of
demanding the right to decide in the light of their
personal and expert knowledge of the individual case. It
is no less deplorable that any association of teachers should
applaud an administrative decision that no child shall take